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ABSTRACT : - o
: The purpose of this paper is to articulate. the’
relative meanings and values ‘of various forms of subject matter. The .
paper fi;Q{ constructs a SYﬁthgiijin definition of subject matter. ‘
o All subject matter is conceptu in" nature and is composed of words -
or statements concerning objects and events of the world which are to
be taught and learned. The paper then discusses the three major. T
- subject matter 'types or approaches and their value and meaning: the
. life skills and experiential curriculum approach characterized by
practig%iity) utility, and function; the romantic curriculum approach
which efiphasizes involvement, creativity, and expression; and the
structuralist curriculum approach which emphasizes lawfulness, order,
precision, and predictability. The three types of meaning--extrinsic,
intrinsic, and formal--are then-applied to six fields of human
< activity--the individual person, groups.of persons, things, groups 'of
'\ - things, concepts, and\words. From this application emerge 18 subject
___ matter sub-types the mehning and value of which are‘discussed. For .
example, the application of extrinsic meaning to individual persons
<. shows persons as psychologically functioning persons. This meaning is
basic to personality functioning studies that&mphasize the
interaction of persons with their environment. Arother example is the
application of extrinsic meaning to things showing things a
utilities. This gives economic meaning which is basic t® courses of
study that emphasize comsumer, vocational, and business pragtice.
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. position of gohcy

There is a current tendency in theg curriculum field Eb conceptualize

subject matter as a material or real entity. Subject matter is conceived asJ\

facts, .as mater1a1 to be taught and 1earned SubJect m%}ter 1s v1ewed a¥ "out

there".as part of the school env1ronme@t. The curriculum subjects are inter-

preted as embiriea] entities that conform to causal physical and social:laws.

. This ‘approach to subject matter may be termed the natugh]istic or objectivistic

\ ’

orientation to subject matter., T W =

~ . .
This ortentation.to he school subjects emphas1zes the factua], real %

-
.

d .

aspects of the school studies. The objective point of v1ew, however has some
Timitations. The “"paturalistic atgitude" does no& emphaei;e the meaning, the

values the subjectivity of subject matter. Subject matter, from the point of

-

v{ew'of the naturalistic attitude, takes on.a—mgndane quality -- anmattey—of—

»

-

-factness; There is a tendency in this attitude to ob3ect1fv and factualize

ather than to view the studies in terms of their s1cn1l1c_ncL and va1ue
. é -
There is an a]tegnat1ve way of v1ew1ng the studies that emphaSIZes the

»

human or subjective qualities ofarious subJects. This method of subJect matter
\

content

™.
E;: 1nvest1gat1on views subjects jh térms of their meaning structure, in terms cf

fn their re]at1on to human concerns and human va]ues In this orientation, the »
. ES .studieS'are understoodiin terms of their relation to human consciousness. Thisg ‘
\§S; way of'viewing subject matter may be termeeﬁiﬁe'subﬁective method of sueject

V) | : »

‘ﬁatter intenpretation.‘ This focus tends to tonsider the humah values and

meanings implicit in subject matter. It tends to.be concerngd with the philo-

Lo *

\ soph1ca1 or value perspectﬁmes implicit, in a subJect matter domain.
EKC ' Paper presented at the Annual Meeting-of the “American Educational Research * -
Association (New York,-NY ~March 19., 1982) = .t ‘
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The failure to expose’ the meanings and values of our school studies can

[ ' N

- .produce a boredgm and meaninglessness in relation to éuéject matter. teaching
g@;//%

#m, skeptfcism, carelessness and lack of commitment in

° -

and learning.
\f - r

*,relation to subject matter may be the result of the failure to articulate the
meaningfulness and signiffcance of the various stﬁhieg.' The current sense of (:i

anomie,” meaninglessness -and unrelatedness that characterizes attitudes toward
N——

subjéct matter may Bg/g result of our failure to determine the "Subjeetive"

chgracteristics of—subject mQ}ter.

’ '/ ~ .. ) X '
_ Relative Value of Subject Matter . \

s*

The purpose of this paper is to articUvate~ci€arly the relative meanings,

I3

values and connotations of various historically significant fprms of subject

ma?ﬁ;ﬁ. thé‘problgm of this paper is to present a ground, a justifigation, a
¥ / .

sense of purpose or value of the various forms and types of subject matter.

The central questions that are addressed in this paper are, “What are the

~

relcu1ve Values and meanings of sucn important subJect matter orientations

(types) as pract1ca1 and vocat10na1 studies, studies of undev1/1ng principles

R
and key concepts, experientialldy organized studiesﬂ romantic humanist1c stuo1e§?"

. , )

There has'been'a‘continuing~eff0rt to~gﬁound, justify and provide the
mean1ng and valué of various forms of subject matter. The philoscphical writings

’ of Bruner., Dewey, 80bb1t» and. Harris were attempts to articulate the bas1c
- . - 1
meaqlng%enkL51gn1f1cance of d1fferent types of subqegt matter. Amer1Cap chri-

culum iheory (philosophy) has been, from the turn of the €entury to the present,
an ef‘ort‘to provide éhe ground and meaning of the various forms of studies.
4

These oh11osopn1cal efforts have been at their core d‘subjggt1ve analysis of

P

subject matter forms. The(a;é;t has been for an a&t1cu1at1on of 5ub*ect4matter

~

*based on its fundamental s1gn1f1cance and value. Th1s form of curriculum investi-

p -

éat1on may of course ‘be -contrasted w1th more ob3ect1ve, naturalistic forms of

rEs

curriculum research that emphasize fact analysis, cause and effect investigations

—



and comparatlve investigations.

Subgect1ve.or meaning ana]ys1s of curr1cu1um studies then iS not new.

s

-"There has bgen a long and pers1stent effort to ground and justify the course of

study Ph]losoph1ca] 1nvest1gat1on of subJect matter has been haod1capp -

o -y

ever by a re]1ance on the methods of systems oh1]osophy \\Each of !ﬁ? areat'
subject matter theorists have developed a philosophical system that aitempts to

‘just1‘y and ground @ part1cu1ar subject matter orientation. .Reliance on this .
form of ph1losopn1ca1 study has resuﬂted in the prolaferat1on of 2 variety of

subJect matter theor1es Each theory is. art1cu1ated as an independent., sﬁ;tem -

‘\ ‘ )

indeoendent and unre]ated to every other theory So that today thers are theories,

which advocate structured 1earn1ng,-behav1ora1 1earning, experlent1ax learning; -

a .
affective leprning, etc. in the classroom. B .= * - -
Current research in the study of subjectivity provides an alternative to

this relativrzing ‘tendency in curriculum theory.. Current developments in pheno-
> - «
-3

)
7enoiogy, value theory and logic provide an alternative apprSach tc systems

0

\\\.,f ph1losopnv A synthes1z1ng phllosophy of subject m tter is, needed to Pradide
. .

4% unity anonq the various d1sparate subject matter or1entat.ons T+ would then -
J .

2

~be possible to have a unified def1n1t1on‘of~sub3ect matter rather than a con--

- =

fticting set of subject matter theories.. Philip Phenix made a very-important
attempt at developing a unified theory of subject matter based oh a phi]dsophy

of ‘meaning. - Since, Philip Phenix published his work (1964}, thore haye been
¥

advances made in the scholarship related to the PatLPE of meaning. It is now
. " .

possible to define meaning more formally end with greater precision. It is

’

now possible to link all the disparate "philosophies” of/the curriculum with

one philosophy -- a philosophy based on the.logical structure‘of\meaning:

4 - o - -

" A Synthesizing-Definition of Meaning : P .

-

-

) Meaning may be defined formally. 7o arrive ata deﬁin1tion‘of meaning it

is appropriate to go to the & ience of logic. From the ‘perspective of logic = -
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| - , \
meaning is defined'as a éoncept.«ﬁThére aég two important charactenistics of
the jdea concept: (1) concepts are composed of sets of preéicates - Fhat is,
words or statements and (2) predicates have as their referents, object§ apd N
events of the world.’ T?F set of predicates is termed intension of the coOncept.
THe referents are termed ext;}Sio& of the concept (Hartman, p. 49). A éggcept
then may be thought of as having a "douﬂ]e 3ﬁ€?ture”. .It has a set of words or

‘symbols which give its definitien-and-it has reference to a set of iters; cen-

,,/// - crete or,abstract (Hartman, p. 31). fhé two elements of concept are inter-

related. 'A change in the set of predicates or definition of the concept effects
a change in the refereats of the conceptgw As the definition changes so do g%e
refqrpnts. .

As Philip Pﬁenix argued almost 20 Years ago, the proper goal of the curri-
culum or subject matter is to pkomote meaning. At its root, shbject matter 1is -
meaning offered for curriculum desiyn, teaching and learniﬁg. By defining
meaning generically it i§ pdssib]e to uxderstand subject matter genericaTIy.
Ail subject matter, whatever itﬁ philosophital orientaticn has some form of '
b meaning in cowmmon. All of the varying txpes f philcsophies of subject matter

have in common that they are conceptual "in natuke and have intensional predicates

(3]

and extensional referents which are offered for tkaching and learning.

A

- Type; of Heaning

* e . -
There are three different types of tmeaning from which are derjved the

great forms of subject matter - experiential, Tife skills; structure of\the

discipTin?st and romantic, humanist. The three different types of méaning are
4 . .

derived fan three typps of concepts. The concepts are different in that they

- contain different intensions or predicates.

»

Abstract concepts contain expositional or classificatory intensions.

Expositional intensions have asﬁéheir referents or‘extension, the world of
A

classes and fuhctional characteristics. The type of meaning derived from abstract

- | 4 .5
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concepts may be termed pract1ca1 or extrinsic mean1ng Extrinsic meaning is

v ' the mean1ng of everyday 11v1ng It 1s the weanlng tQat re5u1ts in everyday .

¥ funct1ons and pract1ées Pract1ca1 mean1qg emerges Nhe@\thlngs of the wor]d

dre viewed as,hav1ng c]ass propertlesq Extr1n$1c,mean1ng ]s the mode] of ut111-
- . g Lo -, 't'

tarian -pragmatic 1iving (Hartman, p. 113) -

u 1 4

. "~ Singular concepts contain-depictiomal (metaphoricaﬁ) {ntensions. Depictional
' . intensian_have as their referent orf extension unique things of the world. The

type of meaning deeréd from singular concepts is intrinsic meaning and involve- .

‘

\ ment. Intrinsic meanings are associated with states of immediate expérience,
\ 1]

expression, 1nvoTvement, Jjoy, comm1tment, feeling, .affect. It is the;égining
’ [} . 7
of poets,.art1sts, creative scientists. It 1s the meaning tnat results in

-, involvement with the world (Hartman, p. i]3) e 7 &
~

/ . Formal or definitional ccncepts have as their re‘erents or extensi 0n the
|

world of Structuced objects and events. The' type of meaning derived from formal

i}

concepts may be termed systematic or formal meaning. Formal meaning is the
meaning of system and relations. It is objective and ‘detached meaning. The

worid 'is viewed in “ts structured interrelatiqnships. Formal meaning is assoc-

oS N
jated with states of order, precision, lawfulness. [t is_the meaning of formai

-) '. . * ) . . " M
#science and technology. " The world is viewed as structured and lawful

_ (Hartmen, p. 112), Co. oy
' . ¥ i . o
o o A Hierarchy of Meaning and Value '
- \ . l i . Tt
© - Depictiondl, expositional and definitional intensions each define a
4 . ’ L

speécific kind of doncepw and 2ach concept defines a specific kind of meaning

. . . .
“» and value. Tnpse intensjons congtitute a hierarchy of richness and meaning.

. Dep1ct1ona1 intensions.are the r1chest in qualities. The predicates of these

intensions are uords of ﬂnf1n1te mean1ng - They are metaphors’ (Hartman, p. i13).

"Metaphorical language therefore is a nond;%umerable infinity, a continuum”

- T, .
.

[ERJﬂ:‘ “(Hartman, p. T13). ]herefo#e,athe singular concept with depictional intensions

« " fa) a
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contain the greatlest connotation,meaning or value. Expositional intensions

' contain predjcates that are denumerable -- they may be abstractgd one by one.
. LN . v
These intedsions have in practice, a limited number-of qualities (Hartman, p. 113)

The aQiE£’Ct concept with expos1t1ona1 1ntensaons have Tess of a connotat1on,
L1 - '
meaning or va]ug Definitional 1nten51ons contain.-finite sets of- predlcates

. . . . . . . . C N .
’ (Hartman, p. 12). This kind of intension is limited to a minimum 0f.qua11t1es
. I ,
' --%s in a/forma] definiticn wher® only two qualities are given. The formad

. . P . . . : . -
concept with definitional.intensicns has less qualities and therefore less of &
N g b

A -

connotation, meaning or value.
Id

Each of the particular logical forms of meaning is tbe basis of a major

+

subjectwmattér type. The experientiad and life ski]%s_subject fhadker is depencent

-on the logic of ctass relatiors and describtion.  Romantic subject matter is

"~

\ : - . .
dependent on the logic of the metaphor.‘Structura]ist subject matter is deperdent .

. .. on the logic of formal definition.- . '
1 i ) ) ! . . B
| Major Subject Matter Types and Their Meaning and Value . ' :
i . Y . .o
Life Skills and Experiential Curriculum Approach ; R -
Py ] N -~ .

»
Extrinsic meaning is basic to the life functioning or life skiils orienta-

tion of the curriculum. Life skiils or 1ife functioning curricuium theory

° -

emphasized practical activities and §kills'= = everyday functioning and utili-

-

- tarian‘]éving. Herbert Spencer was a major proponeat of this curriculum tneowﬁ%‘ﬁg

Spencer's approach is a utilitarian functional approach to what should De

taught. It emphasizes functional living or activities of the everyday 1ife
. -

world. The subject matter to be learned is essentially utilttarian attribufes

¢

Ny

of the world. In this content approach thifgs and events are ihterpreted.a§ 10
their possession of class characteristics -- their functionality. “"Comb1ete
living" for Spencer is everyday functioning or activities. Spencer stated in

his famous chapter, "What Knowledge Is of Most Worth?" ,
AY ‘ . ® . v [

- How to 1ive? -- that is the essential'question for us. . . . --how

E;BJ!; to use all our faculties to the greatest advantage of.ourselves-and.

R 2 ) . Mo
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- . others -- bow tg live comé]ete]y7'.-. . . Our first step must
. obviously be to classify in order of - the1r importance,»the .
leading kinds of activity which constitute human life. (1875,-pp. $0-32):
. Extr1ns1c meaning 1% alsb basic to the expev1ent1a1 curriculum deveioped

i

by John Dewey. The exper1ent1a] curr1cu1um stresses a purposeful, goal-oriented’

prob]em approach. The subject matter to be 1earnéd'in the experieﬁtia]_cur?i-‘
culum is pﬁéctica] dging or action. Experiencing for Dewey is p?actica] action
’thét is determined by coqsequenées. Expérience is.a practige or a doing that
itakes place w;th a cause and effect or time dimension. Dewey has inen many
definitions of experiences to be taught by teachers and learned by students. ¢
Pethaps the c]eqfest defin}tion is; "When weﬁéxperience spmething we act upon ¢
_it, we do something—#ith ?t; then we su?fer‘or undergo the. consequences” $1916,
t}‘134).' Eour;qs,offstugjlthat emphasize Persona], social, intellectual or
language prob]em-so]vipg are derivative of this pragmatic curriculum ?ritnté}jon.

‘ This approach will ﬁot'pe detdiled in thls ﬁaper. - { .

Romantic Curriculum Appréach

Intrinsic meaning is basic to the Romantic Curriculum Approach. The

Romantic\curric&]um theory emphasizes iftrinsic states such as expressij;),' R
Romantic

4

sensing, desiring, joy, immediate experience, inio1vement, creativity.

. 2

curriculum is a derivative of the great Romantic theories of Rousseau. Medern
,Romantjcs such as Mar;t Fantini and A.3, Neill take ;;rious]y Pousseau's dictum
%pat'"PerceptiEn,and feeling are his (man's) first state, . . . willing and
refusing, desjring and fearing: These are the first and, almost the only,

“operations of his soul"™ (Rousseau, 4, p. 154).

The modern Romantfds have taken ?:’

be focused on 1ntr1ns1c meaning --. affect feeling, comm1tment expression,

sensing, involvement and immediate exper1ende Courses of study and programs . ”;9

‘ ‘ 3

that stress affective 1earn1ng, immediate exper1ent1a1 and awareness states and.

perceptua] skills are der1vat1ve of this curriculum approach.

e
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Structura]is{'Curr?culum Apbroach »

formal or systematic meaning is basic to fhe structuralist cuf}Lculum
b ! -

approach. Structura]ist{cuqricu]unﬁtheory emphasizes underlying principles
and relationships of phenomena’ It gmphaéizes lawfulness, order, precision,

predigtability, structure of the world. Jerome Bruner has been a modern pro-

-

.popent of the structura]ist currfculum orientation. Bruner defines subject

matter as structure. '"Grasping the structure of a subject is understanding it

~ -

“» .
> in a way ‘that permits many other things to be related to it meaningfully. To-

learn structure, in short, is to learn how things are related"” (19563, p. 7).

s The modern structuralists have taken the
'e

.

notion;of re]at{onship.and‘éfgged
.that subjects shouwld be focused on formal or systematic:meaning. Thé subject »
métter should be :zlused on lawful re]ationi, princiﬁ]es, axioms, laws, ‘theories,
'mode]s, etc. *Coursés of study and programs agrived from this approach stress
formal learning )L the 1earn%ng of structured and oreered relationships. The
emphasis is on the learning and teaching of structured relationships in lapguage,

e

logic and mathematics and technology. . . >

Subject Matter Sub-Types and Their Meaniyg and Vajue
N

.

The app¥ication of the three types of meaning -- extrinsic, “intrinsic,

- and formal ‘to various fields of humen activity produce sub-types of meaning.
” J ‘ e

We will confine ourselves to six fields of human activity -- the indiviéuay"
person, groups of persons; things,,groups'of things, conceﬁts and words. The.
subject matter sub-types are then derived from the sub-types bf meaning. A
patig:h of gightegn subject matter sub-tyggs evé]ve. {See figure.Z.)

A

Personality Functioning Studies o L

(%)

The app]icatidn of extrinsic ﬁean;qg to jndividua] persons shows$ ﬁEréons
oo .
/ as fuqftions -~ as psychologically f}ﬁcticning personz. Thi%_meaning is_basic
- to courses that gmp;asize the quEti ning (interaction) of pgréons with their
environment. For éxamp]e, in behavior qodification programs derivéd f}om

-
. v N

o
3 -
. , 8 g
4y — I

<+’
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Skinnerian theory behavioral changes are the content of the curriculum to be v
[

-

<.

. M g 3
taught by teachers. In the words of Beth Sulzer afd Ry Mayer, the authors of

a recent book in behavior modificatibn pract1ces, "The first step in a program

' of behavior change is to specify gdals,.or targgt or terminal behaviors by des-

cribing ixact]y what the 1nd1v1dua1 is expected to be able to do at the end of \

ar" (Sulzer and‘Mayer,rﬁ972, p. Q). In this approach derived from /

»
B

g ‘Skinnerian psychological théQ;ff'termina] behaviors are the objectives or goals

-

the prog

of the program --- that which is to be taught and learned.
© In cgrricu]um:Qrograms derived from psychological need theoFy, the studies \
— or the ggntént of the curriculum are forgexample, adolesgent or child needs.

. - : R v, t }.
In the book, Exploring the Curriculum by H. H. Giles et al, some of the needs

identified as part of the curriculum are,.establishing Persona1«re15tionships,
. ’ / # )
5 establishing indepemdence, understanding human behaviors; establishing self and

s - , { { )

society. ' ’ - ~

{ 7

.

There are’mgny other curriculum programs that are derived from other
\ .

psychological theories. For example, cdrriculum programs .that emphasiie affect-

*

ive or emotive content to be learned and programs that emphagize other personalit,

>

functicgifas subject matter to be taught. - ’ .

Social Functigning Studies : ) .-

4

¢

The application of extrinsic meaning to groups of persons §hows these groups

a;\: sses of funct1ons This type of meaning shows persohs as functiocning in

social roles. Th1s meaning is basic to soci ial u+111uy or artwv.ty analvsis tyrge

'__, . of subject'maxter. Thls form of curr1cu1um was developed by Bobbitt in his

classic work, The Curriculum in 1918. This approach emphasizes student learning

. to fulfill ‘adult roles. In hi% book, The Curriculum, Bobbitt develops the social
{ . utility appraéch %o the curricuwlum that focuses on training students to function_
[ ] . . o .
. in their social roles. The curriculum " . . . is that series of things which

¢ y
children and youth must.do and experience by way of developing abilities to do

ERIC - the things well that make up the affairs of adult 1$%e,'and to be in all redpects

\/ ~ ) 9 1[\\ ] . H\ v . , -




) )
'Environmental'or Ecological Practice Studies

. ,
.
'
\ -
. ‘

)

[ ‘ " o

" what adults should be" (p. #2).. .

Economic Practice Studies ' - ,
' T
THe apgplication of extrinsic meaning to-things shows things as utilities

-~ as goods and services. This gives economic meaning. This meaning i{s basic:

’ .,

“to courses of study that emphasize consumer, vocational and business practice.

N w

. - 3

Extrinsic meaning applied to groups of things shows things as classes of

oA

funct1ons. Th1s type of meaning is basic to ecology COUrses and un1ts in which
ecological env1ronmenta1 practice or functioning is emphasrzed.

App]ued Knowledge Stud1es

Extrinsic mean1ng app11ed to concepts shows concepts as funct1ons In )

€

g
this orientation concepts or knowledge are v1ewed’§s useful or utilitarian.
Concepts are viewed as having specific reference to objects and evenls. This
meaning produces the subject matter orientation of utilitarian «now]edgo This

1nc1udes all knowledge that is V1eved as useful. B. 0. Smith has currently
\been one of the chief advocates of this tyﬁg of course of study: He states.
“Curriculum Workers &nd teachers int;;d the kpow]edge in the CUrriculum to be
useful to students" (erosky and Smith, 1978, p. 223). A1l courses of study
tha} emphasize the use of kndw]edgé {n the eéveryday world are degived frem this
type of meaning.

Semantic and'Linguistic Practice Studies

. » *
Extrinsic meaning appliéd to words shows words as functians. 'This type s

-

of meaning is basic to language .programs that emphasize language use or practice.)

* -~ ;
The course of study requires students to learn words$ and sentences to’'be used,
> A ah !

in the practical world of social relations. ' : ]

Ethical-and Self-Conceot Development Studies

From the pe?spective of intrinsic meaning, individual persons are viewed
as unique 1nd1v1dua]s, fu]f1111ng or failing to fulfill their own chogen se]f—

concépt. Persons are §1ewed as caring and involved with the self "and obhgrs

- .10 11 '

- L4
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: o . .
" Persons are recegn1zed as having d1gzzti;a1ntegr1ty, authent1c1ty and worth.

This type of .meaning is basic to prpgrams and studies that emphas1ze self-

F concept deve]opment caring for otng;s, personal’ grewth and deve]opment and

- se]f rea11zat1on A]1ce W1e1 summed up th1s curr1 culum orientation in an afticle

A
. ent1t1ed "Let Us Develop Children who Care About Themselves and Others"
. The 1tems I have put f1rst in planning a better curriculum atgégz e1ementa1y
"level is fostering .in each child a healthy concept of self. {y this I
- mean that the child feels that he has the worth, dignity, the basic rignts of
any human being. By, this. I mean, also, that he realizes the extent to
which nhe depends on others and they gn him for tnat very humanness -- -

. # - how inextricably tntenwoven gre the self and the other. (Miel, 1965, p. 406)

’

Social Reconstrugtion Studies
v 4 - . .
Intrinsic meaninirapp1ied to groups of persons shows groups as ynique and
’ ) - ) '
shows _groups in their invclvement and participation with_group goats and insti-

p ¢

s .

tutions. ,Tﬁis type,bf'meaning is basic to courses of study that emphasize social

reconstruct;on and °0c1q1 improvement. This sacial reconstru¢tionist orientaticn
/st/dx has today been revived and advoca*ed by R. Freeman Butts, the student of ’>

. the or1gwnator of th1s gurr1cu1um approach, George Counts Butts and his “followers
' ¢

- kg

have emohas1zed wha‘ he ca]]s a "Vgberal civic curr1cu1um“ « In Butts own words,

LA gdnd,ﬁgace to start would be to accelerate efforts to fecus the 14 beral
»
civic ‘curriculum of the schoo]s and co]1eges upon the values, knowledge; and
», ]
skills of part1c1patlon reduired of citlzens in the promot1on of their constitu-
: . (

-

A 4
* tional rights and civil liberties” (Butts, 1976, p. 12). These curriculun

approaehes“focus on the goal of citizenship participation and involvement..

™~

’ Esthetic Appreciation ‘and Expregsion Studies y
; 7 h
Tggngs may be ‘experienced  intrinsically, in a creative expressive and
involved uay. This -type of meaning produces the subject matter orientation of

Esthetics and the Arts. This contént orientation includes the creatigg, appre- ;

N - »

'\\ " cfation and expression of artistic works. The recent curricutum project entitled
. ; .
v Cem[el Esthetic Education Program has.adopted this eorientation. Thqir program ,

. goals.empﬁasize'esthetic creativity, intrinsic esthetig values, the esthetic

Q ’ !
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objéct or event, experience ang invblvéhent with esthetic objects (Madeja, 1976)w
.. . )

0
0

Apprec1at10n and Expﬁg§s1on of‘Cuifural Values Studles .
. .
f“ < Intr1ns1c mean]ng app11ed to droups of th1ngs shows th1ngs as unique groups A

t -

Al

o{ conf1gurat10ns. “In th1s way, groups of things are v1ewedd;§ unique cu]tures

4
.or configurations. + This mean1ng is basic to cT ssical humanities type of- subJect

Ai‘ﬁhﬁ.’s@matter In this type of subjedt matter, unique cJltural forms or 1deaLs,are
- & ~ -

§

taught ‘and 1earned William T..Harris''classical curriculum orientation'is an

-
’ = PR

express10n of this type of scontent.. Accerding tovHarr‘ir the course of study is
the pursuit of the cu1tura1 ideals of a peop]e Hanris states that the purpose R
> ""Q. >

of the course of study is "tQ madter the wisdom of the race" (Harris, 1973, p. 307).

He identifies 11terature 4s. the most 1mportant study "The poets of*é peo;, ;E

so far as 1ts function is to help the

-

first paint the 1dea1 which makeS'c1v111 ation poss1b1e Literature furn1shes
the most essegt1a1 branch-of echatwni'
© child ta civilization® (Harris, 1973, p. 307). " .S

AN iy
Creat1ve Th1nk1ng Stud1es "y ’ :

Intrinsic meaning app11ed to c0ncepts shows involvément w1th concepts g

-

. 4}aggpcepts are viewed as un1que WOnder, cur10s1ty,a.mag1nat1on, creai1ve th]nking'

&

' are characteristic .of. thJs form of meaning.' This type—of'meaning is ba ic to

2 Y

courses‘1nxtc;at1ve th1 Fing and courses that are des1gned\to Qromqte the deve]op—

*

»

- memt .of wonder and imagination. ’ . : \ ,

Poetic and Literary Appreciatfon and Expression'Studies ¥ , Q‘
. : P4

Intr1ns1c mean1ng ‘applied to words shows words as unique or as metaphors.

This mean1ng is bas1c to studies of poetry and literature.’ Th1s approach to
« . .. -
urr1cu1um emphas1ze§ the teach1no and ]earn]ng of metaphor1ca1 re]at1onsh1ps

i

-

. and the uniqueness of words. This type of Study focuses on the apprec1at10n A

-
a . B ;v
i’ - ’

of poetry and literature.

. 2 . B}
Health Control and Requlation Studies . .

Formal meaning app]ved to 1nd1v1dua] persons shows the\1nd1’édua] as an’®

‘l

S, interrelated system. . The c0ntent focus derived from this type of m€aning is

‘ . . SR V: w1&\' C. :




‘. . .
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- . .
N v, - 2 .

phyS1olog1ca] hea]th - These programs emphasize Lhe proper 1ntenne1ar1onsh1p -

" of bo%y pﬁdcessgg and 1nteract1ons, The ¢éourse of study 1nc.udes un1ts 1n—the

\)

B con§50111ng End grdering of ogdy operat1ons.. Programc such as hed1ca1 tra1n1no

phys1ca1 fitness are exaTﬂ]es of this approach . L _

‘tegal Conform1ty apd Legal System Stud1es ) :. . e _% - '
‘ Forma] meanxng app11ed to groups of’ persons produces a’.orma} system of

ynterocrsona] relations -- thé\law of persons and 1nst1tut1ons The subJect

" 4 \\‘
matter origntation ne:e is legal stud1es -- with programs that empnas1ee Lhe
¢

adherenCe and c0nforqghsz to the law. Some of the current programs in law
%

_:;,/” related studies have emphasized this approach. These courses have been stressing
¢ - ) -~

1aw—re1ated>fESp0nsibi]ity. T,

A

Ieohnoiogioa1 Operations Stu%}es .
C Formal hean%ng applied to individual things‘presents each ﬁhing as in
.interrelated system b as a machine. This type of meaning produces the subject

matter cr1eneat1on of techn1ca] and engineering studies. Technical and mechan1c=‘

seud.es have been geveloped in many high schoo?s in different oarts of the

countyy. ro///éagp]e C.*M. Yoodward advocated this p/pe of curr1ca]uh in tne
18/0 s and 1880's. He foupded the Manual fralp1ng H1gh 5choo1 of lWashington

University of 1379 (Woodward, 1389, pp. 73-9]). WOodward s curriculum approach

N v

focused on.manual tr;!ning, metal and woodworking, drawing and mechanics. The

emphasis was on the gdevelopment of mechanical aptitude and abili;y. This approach

e Y

v

or1g1natedrby Joodward later became known as Industrial Arts. \

Industrial Technology and Civil Engineering h .

Formaa meahing applied to groups,of things proouces the fields of industrial

techndlogy and civil %ngineering. This type of meaning produces the c®ntent
) * a

C . - . K ) 4
areas of civil engineering and 1ndust{1aJ engineering.

f S
Logical .and Mathematical Operations'Studies /;7

&~
°

4

" Fromythe perspective of formal meaning concepts are viewed as part of a
Togical s;§fem and followimyg logical and mathematical"rules. This type of
— -

N -

X AR k)
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meaning. is basic to_coursés that emphasiZe logical thinking skills, mathematical

*>- . - c e . . “ .
reasoning pﬁqcesses and cr1t1ca1‘th1nk1ng. This type of course focuses on the
L d - - - .

4

1earning\ff_ ogical opérations. B.0. Smith advocated a sub-type of thig curri-
culum approach -- fogica] thipking. He argued that students' think?ng processes
» .7 N
should be in conformity with certain logical rules or operations. The focus of
e 3 e . ' ' R

teachifg ought torbe such 1pgicaﬁ operations.as description, definition,.analyéis‘

. .k
and logical appraisal or evalpation. Smith suggested that thinking skills ought

- -

-

£o'inc?u99{/"How to distinguish between logical validity and empirical truth,

ow to tell when an argument is vé]id and when a\Propositi is true . . . . how
to identify hypotheses” (1965, p. 351). d
. ' {

The subject matter to be learned in this course of study are 1ogJCa1 rules

’

or logical criteria that order, centrol and guide individuals' reasoning! The

new math and many tyres of thinking skill programs are derivative-of this

.

oriertation. . -
. “ ~ r"!;“rfﬁ
. ¥,
Grammar : . -
¥ N
. . t . 4+ : +
From the perspect1ve/g£,forma1 meanifig words are viewed as a formal system
] -
‘. 1 W . .
following grammatical rules. This.type of meaning' is hasic to courses ehat focus

on constructing words and sentences in ®nformity to grammatical rules. This

“

content orientation fecuses on ordering words and seniences to conforn with

grammati’él structures and rules. ) -

Relative Values of TypeS$ of Subject Matter
7
. The analysis of subject matter that has just been presentad eprsgs a
typology of relative subject matter values. The philosophy, meaﬁ\ng or ¢a%ue’

of each of the historically significant forms .of subject matter were precisely

7

defined.

-

Life skills ard experientially .organized subjects have as their dominant

value practicality and utility. They are based on analytic concepts and tnere-
fore have a denumerably infinité connotation. However,'theée types of courses

have less intrinsic or involvement value than do courses of the romantic or

t

o ’ .
P-/)_ - ]4. 15 .

F 8
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-) ' humanistic type, such asepoeggz or-esthetics. ‘Romantic or humanistic f pe

./ courses have the greatest invo]vement and richness. The/ aFe based on metaphor-

ical thinking. PoweJerJ they have less prart1cdl1ty and-also less’ prec1s1on

and structure. Structura]lst'stud1es based on formal or definitional thinking

®

®orovide the greate%t’prebision, order and defini dﬁ‘but'havé.1ess'pracﬁica]ity

1‘& ‘ and ut111ty They also have 1@33 intrinsic richness and invo]vement ‘ *

VN

- This estab11shes a-h1erarchy in the typology of subject matter with SOme-s\\

forms of subject matter fiaving greater r1chness and connotation. Othep forms.of

. ' . . . -
¢ . < m

subje:?Fﬁétter have greater utility and still other forms of subject matter

o . - .
B » . - 4 . . . '. . N ‘ . L4 .
provide moré order and systematization. , . ¢ ¢
. . o ' o ' 4
. - : | / o7 - Conclusion’ . “ - ) .

.
.- . B *

A synthesizing definition of meaning develdped from the disciplines of ’f

~

. phenomenology and logic wds presedted. This definition was appljed to construct
> a synthesizing defipitiqﬁ'sf subject matter. Three types of meaning were defined.
1
Three major philcsophied wf the curriculum -- 1ife skills and experientialism,

-

ﬁomanticism,eaﬁd strucfhra]ésn -- were defined in relation to the three types

*

e

<:;of meaninq Further a set of sub t/pes of mez n1ng were developed from wnich
vere derived a set of sub types of subJect matter.
- The three major types of meaning were de§1ned as a hierarchy of meaning.
b} ©

subject matter values*that exposes

' From this hierarthy was derived a hierarchy o
. the relative values of -different forms of subject matter. .
» . : .o
. Y

‘The significance.of this paper s that it presents a rationally and 1ogfcaily

derived staéement of sthe relative values of different'curriculum forms. Cuyrrent

\

. . . W2 ' - ] .
effects of #iis type or. that type of curriculum, and is able to describe-proce-
. i

dures on hoff to produce types of curriculum materials§ However, empirically and

}i’ A v . ! -‘ - . ‘- » .
empirical, d?:ggxper1ent1a1 research in.the curriculum is able to explain the

expe}ieifipflyéggsed:cur?icu]um research and develupment is unabie to progide

insights. into the meaning and significance of the courses of study that are

ERIC ; o
ot . N - T T
' - , SR |- 16
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attempts a phi]paophicél and -logical undeﬁ?taqding of subject matfer.

-t
. .

A 2
- .

.
4 « ’ ¢
> . v

.
-

X ) )

'imp]ementéd in the schools. For.thi$,work in the theory or philosophy of

. . . N
. . . s - .. .
‘curriculum is necéssary. This paper is”an attempt to continue and extend the

N

‘work of Dewey, Bobbitt, Phenix and others. In the same tradition, this paper
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: Figure 1
o .
) -~ . CENTRAL VALUES OF SUBJECT MATTER TYPES
. . .
-1 . Major Subject-Matter Types Subject-Matter Yalues and Meaning _
¢ . ' —
- s . . . . s - .
Life Skills ang Experiential Practicality, Utility, Function
Studies v
Romantic-Humanistic Studies Involvement, Creativity, *
: o Expression -
Structuralist Studies ) Structure, Lawfulness, System,
Order, Abstraction
L ]
0 r-K\
: : { ‘
11 Subject-Matter Sub-Types Values & Meamdngs of Subject Matter
Sub-Types
Se]}f-Concept Development Authentjcity, Integrity'
Social Reconstruction Stydiess Citizenship Participatiof™
Esthetic Appretiation Studies Beauty
Cultural Values Studies - . . Civilization 7
Credative Thinking Studies ; Yonder, Curiosity, Imagination
Poetic & Literary Studies Poetic, Literary, Metaphorical
Personality Functioning . Psychological Health.
Stydies _
Social functioning Studies Role Rerformance, Responsibility
Econopic Practice Studies Utility, Economic Functioning
Enviﬂgnment or Ecological Ecological Practice ‘
- tudies
Applied Knowledge Studies Useful Knowledge
Semantic & Linguistic Language Practice
Studies
) - )
Health Control & Regulation Physiological Health
Studies
. . Legal Conformity &-System _ Lawfulness
-7 Studies | : ) ' . 4
' Technological Operations {_} Mechanical :
\ .
Studies
Industrial Technotogy & NE Engineering
y . Civil Engineering ' -
R Logical & Mathematical Reason, Logic
Operations Studies . o .
Grapmar Structured and Patterned Language
/ -
).}
1 L3
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